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How do you read these numbers?

1433 2012 2555 2672
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What are these numbers?
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* Cultural knowledge
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* Cultural awareness

* Critical thinking
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http://www.youtube.com/watch?v=dhYaX01NOfA
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Pluriculturalism
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A Pluricultural person?

*A pluricultural person has the competences required
to function within two or more cultures.

*Pluriculturality involves identitying with some of the
values, beliets and practices of two or more cultures,
and acquiring the linguistic and behavioural

competences necessary for participating in those
cultures.

Autobiography of intercultural encounters:
Concepts for discussion.

Language Policy Division, Council of Europe
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A Pluricultural person?

*Some pluricultural individuals are

- the children born of mixed-parents (who
frequently observe the distinctive cultural
heritages of both parents.)

- minority youth whose ethnic cultures is very
distinctive from the prevailing national peer
culture (they frequently adopt ethnic values and
practices within the family at home and switch to the

national peer culture outside the home)




Why intercultural education?

A. Competition

B. Collaboration

C. Educational value




Why intercultural education?

A. Competition

To compete globally, persons must be
equipped with the knowledge and skill to

behave in a manner becoming to specific
culture.

(Spitzberg & Changnon, 2009)




Why intercultural education?

B. Collaboration

With the current political situations around
the world, it is vital that nation-states
recognize what one another has to offer
politically, socially, and culturally in the
form of collaborative interaction.

(Spitzberg & Changnon, 2009)




Why intercultural education?

C. Educational value
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Why intercultural education
In language education?

Various elements of motivation are closely connected —
large-scale study of over 10,000 school students in UK

showed that “Motivation is one of the most significant

predictors of success in foreign language learning”, and
“Effort generally declines in parallel with overall

motivation” .

(Coleman, James A.; Galaczi, A. and Astruc, L., 2007)




Why intercultural education
In language education?
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Models of Intercultural competence

(1) Compositional model

(2) Co-orientational moc
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(3) Developmental models

(4) Adaptational models
(5) Causal path models
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(1) Compositional models

»“Lists” of components, e.g. knowledge,
attitudes and skills, with less attention to

how these fit together.

» Usetul to define the scope and content of

intercultural communicative competence.
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(2) Co-orientational models

»Emphasis on the development of the ability to
achieve and sustain communication with someone
from a different culture, through linguistic
competence, but also through attitudes, skills,

knowledge and action.

» Interaction of elements is key to intercultural

communicative competence.




(3) Developmental models

>Rec0gnition that competence develops over
time, both in the individual and in the

relationship of the interaction.

»Example — famous U-curve model ot

culture shock.




(4) Adaptational models

»Emphasis on adaptation of one culture to
another, or individual from one culture to
another. Focus tends to be more on groups,

often “host culture” and “culture of origin”.

»Examples: Models of segregation,

marginalization, assimilation, integration.




(5) Causal path models

»Focus on cause and effect, or identification of
factors that promote or inhibit intercultural
communicative competence, e.g. high levels of

empathy are correlated to competence.

> Scientific model is clear and easy to understand,
but may not fully explain social and cultural

factors.




How Is this evident in the CEFR?

Examples of how intercultural competence is
evident in CEFR, but note that it is
deliberately excluded from the scales,
because it was considered impossible to

create assessment scales for intercultural

competence, which is not necessarily a linear
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